
 

Teacher Training Session – Communicative Tasks 
Topic Creating Communicative Tasks Duration: 1 hour 

Session Type Teaching skills Rooms required: 1 WS room 

Outcomes Trainees will create their own tasks for their own classes using either an information / 

opinion / reasoning gap and describe their rationale for choosing this task 

Preparation Print texts, questions and words for teacher’s backs. Prepare sellotape to stick words to 
teachers’ backs 

  PROCEDURAL NOTES 
STAGE PROCEDURE MATERIALS / 

ALTERNATIVES 

LEAD IN 
Lead-in 
Trainees experience 
an information gap 
activity aimed at 
glossing words from 
a text and a 
reasoning gap 

• Stick a word or phrase on each trainee’s back. Trainees 
must try to find out what word is written on their back. 
Trainees cannot look at the word on their back. Other 
trainees cannot read the word to them, only describe it. 

• Afterwards, ask trainees to work together to predict the 
topic and content of the training. 

• Ask trainees to reflect on the purpose of this activity 

Materials: Words for 
teachers backs (PRINT) 
 
Alternative: play back to 
the board with the words 
for teacher’s backs 

INPUT  
Information Gap 
Trainees receive 
input on tasks and 
information gaps 
through the form of 
an information gap 
activity. 

• Put teachers into two groups. Give each group a different 
text (info gap #1 or #2). Tell them they must take as many 
notes as possible. Later they will need to answer questions 
from the other group. 

• Trainees read their texts and take notes 

• Trainer removes the texts 

• Trainees find a partner 

• Trainers gives trainees the opposite questions to the text 
they answered 

• Trainees ask and answer each other’s questions 

• Debrief the trainees on their answers 

• Ask the trainees to reflect – How did it feel going through 
this activity? How much negotiation of meaning was there? 
How communicative did they find this activity? 

Materials: Info gap #1 or 
#2 (PRINT) 
 
Alternative: Early 
finishers can be asked to 
think of examples of 
when they have used 
such tasks in the classes 

OUTPUT  
Activate 
Trainees create their 
own task using 
either information / 
opinion / reasoning 
gap. 

• Ask trainees to look at their scheme of work for future 
lessons and create/plan a task for the class. Trainees must 
decide on which type of gap (information / opinion / 
reasoning) would work best for a given topic. 

• Elicit feedback from the trainees on the activities they 
create. Focus on the extent these would achieve the 
benefits tasks should achieve 

Alternative: If there is an 
odd number of groups, 
trainees may run  one of 
the activities with the 
others 

REFLECTION 

Wrap up 
5 mins 

• Ask trainees to consider 
a) what types of task did they experience during the 

training? (Hopefully – lead in -> reasoning / input -> 
information / output -> opinion) 

b) how could these be applied to young learners / other 
contexts? 

c) why the training session included examples of different 
types of task (i.e. what are the benefits of loop input / 
experiential learning)? 
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Information Gap #1 

Allwright (1981) was one of the first who argued for the effectiveness of tasks as a stimulus to learning. He 

questioned the need for language instruction and emphasized the need for language use. One of the well-

documented published researches on task-based language learning is Prabhu’s procedural syllabus. In 1979, 

Prabhu started a five-year project in Bangalore with a small number of elementary and secondary English 

classes. Prabhu (Prabhu, 1987; as cited in Littlewood, 2004) believed that students may learn more 

effectively when their minds are focused on the task, rather than on the language they are using. There were 

also some researchers like Nazary (2008) who did a research on Iranian university students and concluded 

that they have not a positive attitude toward the use of translation in class. 

In SLA research, tasks have been widely used as vehicles to elicit language production, interaction, 

negotiation of meaning, processing of input and focus on form, all of which are believed to foster second 

language acquisition. Task-based learning (TBL) provides students with both a framework of structures, 

words and/or forms to be used and a good purpose/reason for doing the activities. That is why task-based 

reading activities may prove to be a good means of integrating the four skills and fostering effective 

language learning because such activities are done with the purpose of comprehending something, reaching 

a conclusion, and/or creating a whole picture of something within a pre-set frame (Nunan, 2005). 

A. Definitions of ‘Task’ 

Prabhu (1987) defined a “task” as an activity which requires learners to arrive at an outcome from given 

information through some process of thought, and which allows teachers to control and regulate that 

process. According to Willis (1998), tasks are activities in which the target language is used by the learner 

for a communicative purpose in order to achieve an outcome. According to, Bygate, Skehan, and Swain 

(2001) a “task” is an activity which requires learners to use language, with emphasis on meaning, to attain 

an objective. In conclusion, while these definitions vary, they all emphasize the fact that a task is an activity 

that requires language learners to use the language through a communicative purpose in order to achieve 

an outcome. Moreover, meaning is the major focus rather than form. 

B. Information-Gap 

Information Gap is a kind of structured output task. These are like completing a task by obtaining missing 

information, conveying telephone message, and expressing an opinion. According to Penny Ur (1996), the 

activities and tasks based on the information-gap principle make students participate actively in the process 

of learning. This will results in increasing students’ motivation to learn English much more enthusiastically. 

Larsen-Freeman (2000) claims that an information-gap exists when one person in an exchange knows 

something that the other person doesn’t. If we both know today is Tuesday and I ask you, ‘What day is 

today’ and you answer, Tuesday, our exchange isn’t really communicative. It is where two students or more 

work together where each has some parts of the answers to some kind of a problem or a question. They have 

to explain their part of the information to their partner so that they end up with all the information. 

Precisely, Information-gap tasks are those in which students exchange information in order to complete a 

required task. 

C. Types of Information-Gap tasks 

There are two types of information- gap tasks: one-way and two-way. According to McKay and Tom (1999) 

one-way occurs when one person holds information which other group member(s) do not have. An example 

of a one-way information exchange is one in which one person has a picture and describes it to his/her 

partner who tries to draw it. A two-way information- gap tasks, both learners have information to share to 

complete the activity e.g., both have some information about directions to a location, but they have to share 

the information that they have to complete the directions (Ellis, 1999, p. 95).  

 

 



Questions for Information Gap #1 

 

1. What are some of the advantages of task based learning? 

 

 

 

 

2. What is a ‘task’? 

 

 

 

 

3.  What is an information gap activity? 

 

 

 

 

4. What types of information gap activity are there? 

 

 

 
 

 

 



Information Gap #2 

What Is Task-based Teaching? 

Task-based language teaching is a student-centered approach to second language instruction. It is an offshoot of the 

communicative approach, wherein activities focus on having students use authentic target language in order to 

complete meaningful tasks, i.e. situations they might encounter in the real world and other project-based assignments. 

These could include visiting the doctor, making a phone call, conducting an interview in order to find answers to 

specific questions or gathering information to make a poster or advertisement. 

In task-based teaching the focus is not on grammar—you have already introduced your students to necessary 

constructions earlier in the chapter or unit, as well as to the vocabulary they will need to complete the task—but rather 

on helping students develop linguistic strategies for completing the assigned tasks within the constraints of what they 

know of the target language. Because the emphasis is on spontaneous, creative language use, whether spoken or 

written, rather than on absolute accuracy, assessment is based on task outcome. 

Why Use Task-based Teaching? 

In task-based teaching, the center of the learning process moves to the students themselves and allows them to come 

to the realization that language is a tool to tackle and (re)solve real-world problems. The process of task-based 

learning itself teaches important skills. Students learn how to ask questions, how to negotiate meaning and how to 

interact in and work within groups. Within this group work, they are able to observe different approaches to problem 

solving as well as to learn how others think and make decisions. These are all skills that our students will need in 

order to be successful in the real world, regardless of which language(s) they use there. 

In addition, task-based teaching provides students with the linguistic components they will need to accomplish these 

real-world tasks. These include: How to introduce themselves, how to talk about themselves, their families, their 

interests, their likes and dislikes, their needs, etc. in the right socio-cultural context. 

By moving the focus away from mechanical drills—although such drills do still have their place even today in language 

teaching, especially when teaching highly inflected languages—task-based teaching focuses on communication and 

interaction, using appropriate language at the correct time. 

What Types of Tasks Do We See in Task-based Teaching? 

In his book “Second Language Pedagogy,” N. S. Prabhu cites three basic types of tasks:  

Information gap activities are those that involve the transfer of information from one person to another, from one 

form to another or from one place to another. For example, two students might have different schedules, but they want 

to find time to get together to have tea. They need to get relevant information from each other to determine when they 

are both free, as well as when the available times coincide with when a tea house is open. This type of activity allows 

students to request information, ask for clarification and negotiate both meaning, particularly when misunderstandings 

occur, and appropriate conclusions to the task. 

Reasoning gap activities are those in which you ask your students to derive some information from that which you 

give them. They are required to comprehend and convey information, much as in an information gap activity, but the 

information that they are asked to convey is not exactly the same that they comprehend. They are asked to use 

reason and logic to decide what information to convey and what resolution to make for the problem at hand. For 

example, you might ask your students to make a decision between speed and cost or cost and quality, given a certain 

situation and various constraints. 

Opinion gap activities are those that ask students to convey their own personal preferences, feelings or ideas about 

a particular situation. On a higher level, you might ask them to take part in a discussion or debate about a political or 

social issue. On a lower level, you might ask them to complete a story. In these types of activities, there is no right or 

wrong answer, and, therefore, there is no objective means by which to judge outcomes, outside of whether what the 

students do or say addresses the task at hand. You might require them to speak or write for a certain amount (words 

or time) and you might ask them to use certain constructions. Otherwise, assessment is subjective rather than 

objective. 

 

 



Questions for Information Gap #2 

1. What is task based learning/teaching?  

 

 

 

 

2. What are the advantages of task based learning/teaching? 

 

 

 

 

3. What are Prabhu’s three types of task?  

 

 

 

 

4.   Can you think of any examples of when you have seen these? 

 


